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Abstract 

The subject of this paper is based on the competent use of Igbo language 
among second language learners of the language in the College of 
Education, Ikere Ekiti. The paper used texts of conversations between the 
researchers and the students to show that the performance of the learners in 
spoken Igbo is not to the standard expected. The paper then suggested that 
the quality of students admitted into the IgboL2 programme in the College of 
Education, Ikere Ekiti be monitored among other suggestions.         

 
 
 The introduction of the teaching and learning of Igbo in the College of 
Education, Ikere Ekiti and indeed other Colleges of Education in Nigeria was at the 
instance of the formulation of the National Policy on Education 1977 revised 1981 
and 2004. The policy stipulates that each Nigerian child should be taught one of Igbo, 
Hausa and Yoruba in addition to his mother tongue in the Junior Secondary School. 
The idea of teaching Igbo in the College of Education is to train Yoruba teachers so 
that they can teach Igbo to the Junior Secondary School students in the state. The 
curriculum for Igbo L2 or Second language learners of Igbo include courses designed 
to enable these second language learners to speak a near-fluent Igbo apart from their 
ability to write the language. In other words, one can say that speaking Igbo language 
is part of the goals and objectives of Igbo L2 studies in our Colleges of Education. In 
this regard, Olorode (2003:2) pointed out that the quality or standard of any object, 
philosophy or concept can only be measured by the goal or objective that it is set to 
achieve. This therefore suggests that standard or quality can be said to have been 
achieved or maintained if the students and graduates of Igbo L2 students of the 
College of Education, Ikere Ekiti can speak a passing –Igbo, at worst. Indeed, as 
Olorode (2003:2) puts it, at a more specific level, one can define the goal of education 
as progressive attainment of literacy and competence in the use of languages, among 
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other things. It is this aspect of competent use of Igbo among the second language 
students in the institution under study that this work is concerned about.  
 
Conceptual Issues 
 Ene (1998:199) held that socio-linguistically, the languages are classified as: 
mother tongue (L1), second language (L2), foreign language (L3) and alternate 
language (AL). According to him what many refer to as the L2 in Nigeria is AL and 
this wrong classification impinges on the methodology of teaching and learning of the 
AL especially at the College of Education level. For Ene (1998), the AL is needed to 
feed the flame of brotherliness among a multi-ethnic and multi-lingual political entity 
like Nigeria. The interest and motivation for studying it are therefore mainly social, 
political and economic. Ene (1998) further argued that L1 is the first language an 
individual acquires and that in a multilingual setting where none of the competing L1 
is dominated enough, to assume the status of official language, an L2 is adopted. The 
L2 in other words, is a language that is used as official language in a country, in other 
words English qualifies to be a second language in Nigeria. Concluding, Ene (1990) 
wrote “in essence no Nigeria indigenous language can be L1 and L2 at the same time, 
as is presently erroneously used”.  
 
 Be that as it may, this work still adopts the use of L2 to describe the Igbo 
being studied by the Yoruba learners in the College of Education, Ikere Ekiti. This is 
based on the argument that like Ene himself admits, many use the term L2 and not AL 
(Alternate Language). In favour of this also is the fact that Igbo course offered in 
Colleges of Education are designated IGBO2 111, IGBO2 112, and so on and not 
IGBOAL

 111, IGBOAL
 112 so on. We therefore stick to the use of IGBOL2

 in order to 
avoid confusion.  
 
Procedure 
 The purpose of this study was to ascertain the competence of the school 
language learners of Igbo in the COE, Ikere in their use of the language they are 
studying. The researcher initiated conversations between herself and some students. 
Two texts of such conversations were then analyzed. The texts are presented below. 
The conversation were spontaneously done and were recorded in a tape.  
I   
Student:  Ndeewo ma (Hello ma).  
Researcher:  Ah! Jumoke, kedu ka i mere?  
  (Ah Jumoke, how are you?)  
Student:  O di mma (It is well).  
Researcher:  I biara ihu anyi? (Have you come to see us?) 
Student:  (Looking confused and smiling shyly)  
  O di mma (It is well)  
Researcher: Gini ka i wetaara anyi? (What have you brought for us?)  
Student: (Still smiling and looking confused)  
  Eee (yes).  
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Researcher:  Gini ka i biara ime?  
  (What have you come to do?) 
Student:  Ee, Odi mma (yes, it is well)  
 
II 
The researcher ran into a student in the market and the following conversation 
ensued:  
Student:  Good morning ma.  
Researcher:  Daalu nne, kedu ka i mere?  
  (Thank you lady, how do you do?)  
Student:  Students: (Looked confused because the researcher did not stop 

at “kedu” which she is used to.  
 

   Eee (yes)     
Researcher:  Gini ka i biara izu n’ahia?  
  (What have you come to buy in the market?)  
Student:  (Smiled and scratched her head in confusion)  
  Ana m abia (I am coming)  
Researcher: Zutakwara m ihe. (Buy something for me too).   
Student: Ana m abia. 
Researcher:  Ka e mesia (Good bye).  
Student:  O di mma (It is well). 
 
Discussion  
 From the texts, it is obvious that the students cannot converse in the language 
they are studying. This is evident because the comments from the researcher did not 
elicit appropriate responses from the students. For instance, in text 1, the response to 
“what have you come to do?” should not be “it is well”, also, in text I, the response to 
“what have you brought for us” should not be “yes”.  
 
 In text II, the students response to “kedu ka i mere?” is “Eee”. The 
explanation for this may be that the students are used to hearing “kedu”, so the 
addition of “ka i mere” confused the student. As a matter of fact, ”kedu ka I mere?” 
(How do you do or how are you doing?) is the full form of “kedu?” (how?). The 
student also did not give appropriate response to the other conversation in the text. 
The researcher expected the students to respond appropriately to these items 
generated as they had simple everyday conversional context. The performance of the 
students above attests to what has been happening in the educational sector in Nigeria.  
 
 Researchers all over the world believe that education is the most potent 
instrument for the emancipation of mankind of any group of people in the society. 
Education is a process of self actualization, a process through which an individual is 
made to be functional in his immediate environment. In all, scholars affirmed that 
education is the bedrock of development in any society (Awobuluyi 1992, Nwadike 
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2002, and Olorode 2003). If education is the bedrock of development in any society, 
it follows that education should be adequately given to the people of any nation. Put 
differently, qualitative education should be given to the citizenry of any society in 
order to achieve development. With regard to educational quality in Nigeria, it is an 
issue that has been under attack for quite a long time now. Writing on the quality of 
education in Nigeria, Lassa (1992) upheld the view of Livingstone (1964) who 
offered justification for the maintenance of standards when he said that “life without 
standards is the most barren life of all, sweet in the mouth but bitter in the belly”, 
(Lassa 1992:78). The search for qualitative education in Nigeria started in the 
seventies when education came under severe attack due to the declining functionality 
of educational products. Hues and Cries about falling standard in education pervaded 
the air. According to Lassa (1998:78), the criticisms reached a near crescendo when 
the notorious “expo” of that era nearly wiped out the credibility of the very evidence 
of claims to educational qualifications. Certificates were no longer trustworthy.  
 
 The statement by Lassa above, lends credence to the fact that the cries about 
falling standards in education is not new. As bad as the situation was, it has now 
degenerated to its lowest ebb with the emergence of “miracle centres”. By way of 
explanation, miracle centres are meant to be remedial centres where students register 
and attend classes in preparation for ordinary level examination like the General 
Certificates in Education (GCE) or the National Examination Council Certificates 
(NECO) or the Unified Tertiary Matriculation Examination (UTME). These centres 
have been christened “miracle centres” because no matter how dull any candidate 
who registers for any examination in these centres is, the candidate usually passes all 
the registered subjects with a minimum of credit pass. These students then gain 
admission into higher institutions with many of them almost unable to write their 
names. This statement is not an exaggeration because the Nigerian Tribune of 
Monday August 1, 2011 reported that the Niger State Universal Basic Education 
(SUBEB) cried out over inadequate qualified teachers in both the state’s public 
primary and secondary schools. The Board lamented that most of the candidates who 
applied for teaching jobs under the programme in the state had no prerequisite 
qualifications and went further to say that some of the teachers in some of the schools 
outside Minna, particularly in the villages could not spell the word “teacher” when 
aptitude tests were conducted for them by SUBEB officials and their counterparts 
from the State’s Ministry of Education. Earlier, the former Head of State, General 
Ibrahim Babangida (rtd) bemoaned the state of education in Nigeria and called for 
private sector participation in uplifting the standard of education in Nigeria saying the 
sorry situation of education in Nigeria needed intervention of individuals and 
corporate bodies considering the role of education in national development. Olorode 
(2003:1) had earlier pointed out that the definition of standard or quality of education 
is rather a fluid matter and cannot have a universal meaning. Olorode implies that 
quality or standard can be measured or determined according to the set objectives or 
goals. In this regard, one may not be wrong to say that as far as competent use of Igbo 
by L2 learners in College of Education, Ikere, is concerned, a lot needs to be done to 
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achieve quality. This is against the background that students who learn French as 
second language in the same institution speak, if nothing else, a passing French. 
 
Summary                                                                   
 The aim of this work was to assess the quality of second language learners of 
Igbo in the College of Education, Ikere Ekiti based on their competent use of the 
language they are studying. Recalling the genesis of the study of Igbo as a second 
language in the institution under study, the work pointed out the different terms used 
to describe the various levels of language study:- L1, AL and L2 and why the work 
adopted the use of L2 as a term. The texts of conversation between the researchers 
and the student at two different contexts were presented and analyzed. It was shown 
that a lot still needs to be done to achieve quality in the use of Igbo language by the 
second language learners in the College of Education, Ikere Ekiti. Recommendation 
to improve the quality are hereby given.  
 
Suggestions            
 This study set out, to ascertain the quality of second language learners of Igbo 
in the College of Education, Ikere Ekiti vis-à-vis their competent use of the language 
they are studying. Like the topic says, this study is a preliminary study. A lot still 
needs to be done to maintain quality in terms of methods of teaching. In the interim, 
the following suggestions will be made.  
1) There is a need to stimulate the interest of the Igbo L2 learners. This has 

become necessary since the contemporary Nigerian youth prefer foreign 
languages to indigenous languages. This explains why second language 
learners of French, can be seen speaking French quite unlike L2 learners of 
Igbo. Corroborating this fact, the Nigerian Minister of Tourism, Culture and 
National Orientation, Mr. Edem Duke called on Nigerian youths to imbibe 
the act of speaking their indigenous languages (The Punch, Tuesday August 
2, 2011:8). The Minister in a programme organized by the National Institute 
of Cultural Orientation lamented that the youths preferred the foreign 
languages.  
 
There is therefore the need to woo the interest of Igbo L2 learners and this 
can be done through the endowment of bursary award by the management of 
the College of Education, Ikere Ekiti. The department of Igbo can also work 
towards this. This is being suggested because the learner’s interest affects his 
general performance. (Nnaji 1996:10).      
 

2)  There is a need for the Education Trust Fund (ETF) to pay special attention 
to second language learning in our Colleges of Education. The ETF should 
supply adequate laptops for second language learners of Igbo. Teach-yourself 
packages on Igbo language can be installed in those laptops to enhance 
learning of Igbo L2. It is believed that this can be almost magical going by 
the current craze for ICTs by the contemporary Nigerian youths. The 
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Governments should therefore support the ETF to achieve this feat. As a 
matter of fact, Olorode (2003:2) puts the whole blame on the general crisis of 
education in Nigeria on government especially as it affects funding. The 
government should therefore adequately fund the Colleges of Education 
through the ETF to ensure qualitative L2 Igbo education.  
 

3) The government should set up proper agencies to monitor the activities of the 
remedial centres christened “miracle centres” earlier in this paper. A popular 
adage says, “garbage in, garbage out”. In other words, the quality of students 
admitted into our higher institutions may be posing problems to the quality of 
education. We are not unaware of post UTME tests being conducted by 
higher institutions. But then some controversies have trailed the post UTME 
tests. This implies that sanity should be infused into the process of post 
UTME test to maintain quality in our tertiary institutions.  

 
We have already said that the work is a preliminary study. A lot still needs to 

be done to ascertain whether it is the method of teaching that is responsible for the 
quality of these students or other variables like availability of text-books and other 
materials. No stone should be left unturned in our efforts to achieve our set objectives 
and goals in our education. This becomes more imperative when we realize that the 
development of our nation is hinged on education.  
 
Conclusion                                                          
 We conclude by saying that whatever worth doing at all is what doing well. It 
is obvious that the performance of the students under study leaves much to be desired. 
However, it is believed that the suggestions given here will go a long way in 
maintaining quality in the performance of Igbo L2 students in the College of 
Education, Ikere Ekiti.  
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